DRR-L LT PR Y. R PN S 55 2

5 . G o FBLEEE O

BE: EEHEX ;.{ﬁ%ﬁ{gg%ﬁggﬁ?%ﬁ .Jx,g@g, 3 F
RS et ey ERIABELREL - THIRTES -

R BA B RAATHE A IRTE - BESES ; BB osE 21 X

— - FBIRLL T CE - WSS - (25%)

This indicator focuses on the appraisal and feedback that teachers receive and the impact that this has on
schools and teachers at the lower secondary level of education. Evaluation can play a key role in school
improvement and teacher development. Providing feedback can help teachers to better understand their
respective strengths and weaknesses which, in turn, can be an important first step towards the improvement of
classroom practices. Identifying such strengths and weaknesses, informing resource allocation decisions, and
motivating actors to improve performance are important features that can promote policy objectives such as
school improvement, school accountability, and school choice. Data were collected from both school
principals and teachers in TALIS (Teaching and Learning International Survey) on these and related issues
such as the recognition and rewards that teachers receive. Analysis of this data has produced a number of
important findings for all stakeholders in school education.

A number of countries have a relatively weak evaluation structure and do not benefit from school
evaluations and teacher appraisal and feedback. For example, one-third or more of schools in Portugal (33%),
Austria (35%), and Ircland (39%) had no form of school evaluation in the previous five years. On average
across TALIS countries, 22% of teachers did not receive any feedback or appraisal in the previous five years.
Large proportions of teachers are missing out on the benefits of appraisal and feedback in Italy (55%), and
Spain (46%). Importantly, teachers working in schools that had no school evaluations over the previous five
years were less likely to receive appraisal or feedback.

Chart 1.Teachers who received no appraisal or feedback and teachers in schools
that had no school evaluation in the previous five years (2007-08)
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Unemployment and non-employment among young non-students
Young adults represent the principal source of labor with new skills. In most OECD countries, education
policy seeks to encourage youth to complete at least upper secondary education. Since many jobs in the
current labor market require ever-higher general skill levels, persons with low attainment are often penalized.
The majority of the 15-19 year-old population is still in education. The 15-19 year-old population that is
not in education is generally associated with being unemployed or out of the labor force. The situation of the
15-19 year-old population not in education varies substantially, from 18% not in the labor force or
unemployed in Japan to 82% in the partner country Israel. On average among OECD countries, close to half
of the 15-19 year-old population not in education were not in the Jabor force or unemployed. It is worth noting
that there was a slight improvement in 2007.

» Some countries are better able than others to provide employment for young adults with relatively low
levels of educational attainment (indicated by the difference between the bars and the triangles). In Denmark,
Iceland, Ireland, Japan and the Netherlands, 70% or more of those not in education find employment. Low
unemployment levels among the working age population in general (25-64 year-olds) typically contribute to a
smoother transition from school to work for young adults with low levels of education. The group of young
adults aged 15-19 years old not currently engaged in employment, education or fraining (NEET) has attracted
considerable attention in some countries. However, this group receives lttle or no support from the welfare
system in most countries. The proportion of 15-19 year-olds not in education and not in the labor force ranges
from over 31% in Turkey to 1.1% in the Czech Republic. On average across OECD countries, 4.8% of this
cohort is not in education and not in the labor force.

OECD countries | Age | In education Not in education Total in
Sub-total(“) | Employed | Unemployed | Not in the | Sub-total | education and not
Iabor force (%) in education (%)

Australia 15-19 79.6 13.9 33 3.2 204 106
Canada 15-19 80.2 12.5 2.8 4.5 18.8 100.
Czech Republic 15-19 92.7 4.4 1.8 1.1 7.3 100
Denmark 15-19 84.8 11.3 1.4 2.5 15.2 100
Finland 15-19 92.2 4.3 1.5 2.1 7.8 100
France [5-19 91.1 3.1 34 24 8.9 100
Germany 15-19 92.2 3.6 2.5 1.7 7.8 100
leeland 15-19 83.8 13.3 c c 16.2 100
Ireland 15-19 82.6 12.3 2.8 2.3 174 100
Japan 15-24 58.4 34.0 3.3 4.3 41.6 100
Netherlands 15-19 88.1 8.3 1.1 25 11.9 160
New Zealand 15-19 73.1 17.6 2.6 6.7 26.9 100
Slovak Republic 15-1% 90.2 4.4 3.0 1.8 9.8 100
Turkey 15-19 44.6 19.3 4.8 31.3 554 100
United Kingdom 15-19 76.2 13.0 5.1 5.6 23.8 100
United States 15-19 85.2 8.5 20 4.3 14.8 100
OECD average 15-19 84.3 8.6 2.7 4.7 15.7 100
EU19 average 15-19 87.7 6.6 2.6 3.3 12.3 100
Partner countries

Brazil 15-1% 67.0 18.3 4.1 10.6 33.0 106
Israel 15-19 68.5 18.3 4.1 10.6 315 100
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(1)Coordination may be exercised in both a procedural and 2 substantive sense. By progedural coordination is meant the
specification of the organization itself—that is, the generalized description of the behaviors and relationships of the members of
the organization. Procedural coordination establishes the lines of authority, and outlines the siahere of activity and authority of
each member of the organization.

(2)Leadership as the moral and value underpinning for the direction of schools is being removed from those who work there. It is
now very substantially located at the political level where it is not available for contestation. modification or adjustment to Jocal
varjations.

{3)Researchers and commentators have consistently stressed the advantages of participatory collaborative structures, particularly
in the technical core, as a response to the increased diversity of intake and the rapidity of cwrricular change. At the higher levels of

school management, however, the case for implementing such strategies is Jess categorical, and the patterns of organizational

change appear to be more indirect and eradual.

(4)School leaders who take seriousty their instructional role are concerned to promote and develop their schools as learning

systemns or professional learning communities. In doing so, such leaders exemplify the qualities of good learners through
undertaking themselves continuing professional development. and engouraging and enabling others to do the same.

(5)A common thread underlying much of Dewey’s philosophy and theory of education is the dynamic interrelationship between

diversity and cohesion, Whether discussing curticulum or the class structure of society, Dewey stresses integration, connection,
relationship, and cooperation and criticized isolation, fragsmentation, division. or separation.
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