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In the United States, mearly from the beginning, the concept of
educational opportunity had a special meaning which focused on equality.
This meaning included the following elements:

1. Providing a free education up to a given level which constituted the
principal entry point to ThHe IaFor force.
ft}r all|children, regardless of

background. L

3. Partly by design and parly hecaam c:-t' low population density,
providing that children fromrdrvers kgrounds attend the same
school ———— _r)

4. Providing equality within a given Jotalizy, since local taxes provided
the source of support for schools.

This conception of equality of opportunity is still held by many
persons; but there are some assumptions in it which are not obvious.
First, it implicitly assumes that the exiktence of free schools eliminates
economic sources of inéquatity_af opportunity. Free schools, however, do
not mean that the costs 'ld’ﬁu ation become reduced to zero for

families at all economi 5. en free education was introduced,
many families could nnt to 1 th;lr:hild to attend school beyond
an early age. His labor w e family—whether in rural or
urban areas. Even aﬁe.Hﬁ assage ch'éhﬂd labor laws, this remained
true on the farm, These economic sources of inequality of opportunity
have become small indeed (up through secondary education); but at one
time they were a major source of inequality. In some countries they
remain so.

(## 4% B Coleman, James, 1968—The mm:ep;.u.f.bqua]ity of educational

opportunity”, in Harvard-£dycatjional Review, 38 (1), 7-22.)
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