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The early foundations of comparative education have been described as
“travellers’ tales” because they consisted of little more than observations about how
young people were educated or trained in different societies. For example, the ancient
Greeks and Romans admired the disciphine of Sparten education. The Romans
marvelled at the debates in ancient Persia concerning what future government
employees should learn and how they should be assessed. Indeed, there is a remarkable
contemporaneity about many of these specific topics.  The Italians of the early
medieval period were intrigued by the tales brought back by Marco Polo (1254-1324) of
how the Chinese taught their children and administered their vast country...... Brickman
has described these early developments and insights as the * prehistory™ of comparative
education, yet they reveal that man’s ongoing curiosity about what happens in different
parts of the world has very deep roots.....

The roots of comparative education asan academic field, however, are generally
acknowledged to go back only to the beginning of the nineteenth century, as, also, do
the origins of international education. Because these two parallel and somewhat
complementary sub-fields have traditionally had different foundations and purposes,
their approaches to research have often been predicated on different sets of assumptions.
These differences can generate both confusion and misunderstanding. Moareover, since
the two fields have become so closely entwined that they are now often seen as one. it is
even more patinent for their different foundation to be well understood by those
engaging in such work today,
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