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Adler in an article in the Forty-first Yearbook of the National
Society for the Study of Education (1942). Adler wrote that the “ultimate ends
of education are the same for all men at all times and everywhere, They are
absoluie and universal principles. " He further cites Hutchins in the Confhiot
of Education im a Democratie Society” (1933) who also claims that “The im
of an educational system i5 the same in every age and in every society where
such a systern can €Xist, it is 10 improve man as man” (i both of the guotes
thers 1s a clear lack of gender sensitivity).

Against these men LL. Kandel puts up men from half a century earlier
like Wilhelm Dilthey. Emile Durkheum and Sir Michael Sadler, Kandel guotes
! Wilhelm Dilthey who in Uber die Mogiichkeir einer allgemeinen pidagogis-

chen Wissenschaft (On the possibility of creating 3 universal educaticnal
seience), published in 1888, opposed the ides of a priversal education doctrine.
Diithey claimed that the educational ideal of = period and of a people is his-
torically conditioned and determined He argued against a umiorm deal of
any school organisation withoul regard to the varety of nations and the nesd
of the state. He claimed that such an error in the pedagogical theory brings
an error 1o our school system. Likewise Emile Durkheim in s mnangural
lecture at the Sorbonne, Pedagopgie et Sociologie (1902}, argued that there can
be no universal aim in education, since it is always adapted 1o the coltural
pattern of & community. He refused to accept the umversal theories of kani,
lohn Stuart Mill, Herbart and Spencer He feli that. while all human bemngs
may have the same psychological characterisiics, what becomes of them is *
' determuned by the social environment, 1o which their education responds. Il
is therefore always to the study of sociely that one must retum. Also 1o Sir
Michael Sadler 2 common universal sysiem of education was impossibie.
Kandel quotes Sadler from a lecture delivered in the beginning of the previous

century:

Kandel cites

Education 5 @ thing far oo closely imermwined with the fibre of a nanonal iife,
too intimately bound up with its past history dnd 1ts social and political conditicns
for it to he practicable. even il it were desirable, 10 import an sducational sysiem
from abroad (here taken from Kandel 1935: 7).

Nicholas Hans (1955) in his article on nationalism and internationalism in |
the following issue of the journal builds on Kande!'s article and develops the
sheme further. He notes that the term “international” was invented by Jeremy
Bentham and was unknown among the philosophers of the sighteenth century
who prometed oniversal culture of humanity as a whole irrespective of creed,

n
rice or national language and political frontiers.

whether they wers Americans [ike Benjamin Franklin,
Frenchmen like Condorcel or Germans like Goethe and Hant, wore noi rootless
cosmopolitans. wha distegarded thear satjonnl langbagss or their nauonal herilage
O the sontrary, they appreciated the culoural value of thetr own Mutterspracie as
well as the languages of other peoples. They were strongly against wars between
nations and wished 10 establish a fedaration of ail nations — Nations unies as Gargas
callad it in his project printed by Benjamin Frankin, or Vilkerbun as Kant calied
it in Zum ewigen Frieden (Hans 1955: 144).

But the same philosophers,,
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Hans claims that thus these philosophers arrived at the true meaning of
winter-national” without using the word. The prophets of nationalism in the
nineteenth century whether Fichie, Mazzini of Palacky were, according 10
Hans. not narrow-numded “nationalists”, who wanied their nationalities 10 live
i1i isolation without any cultural exchangs with their neighbours, They hated
and fought against the domination of @ weaker nationality by a sironger ong,
According to Hans:

nincicenih and an the ‘twentieth ceniury
saressive charagter which resulled in
1o wars of extermination and

It was only in the second half of the
that naionalism acousred thal narrow and a
the ‘complete perversion of original idens and Jed
destruction (Hans 19550 1445

Hans tells about stdents and inteliectuals he has met whao claim that they
are internationalists to the pomt that they will not acknowledee their coun-
rries of origin. He telis abour an Indian professor, an Halian teqcher, a cojoured
post-graduate swdent from South: Africa and 2 high ranking American civil
servant whom he has met and who all disliked his mentioning of their nation-
ality, They all four claimed that they had no nationality, they were intema-
tionalists, He argues against what he terms the falsc ideas about mationalism
and internationalism held by these four people. They seem to disregard the
fact that any human community is built on a speeific language and a national
rradition. They do not see that 1 15 not possible through education 1@ traimn

winternational™ students withoul the use of a specilic language which 1s the,
tool for thinking of the members of a specific nation.
Each national eammunity a¢ = result of o long historcal process has developed ity
own language. ils own philosaphy of fife and its own sociel, moral ang . religious
attitudes ieaching through the mediom of the mother topgus is now accepted

as the only way of nawral growth and each “mother tongue” is 3 nationsl language
ennnecied with patonal sentiments and attudes (Hans 1955; 1515

Hans claims that when the real meaning of the concepls “nationalism’™ and
“internationalism™ is defined one sees that the Conecpts are: not opposing

concepts. On the contrary; they are complimentary.




